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Setl

Grade-level Reading Comprehension (15 minutes)

We’ll be reading about William Kamkwambe. As we read, underline any word you don’t
understand. At the end of each section, we will stop and identify some keywords and write
the main idea for each section. My turn to read first.

Section 1
e Teacher reads section one. Students follow along on their sheets.

William Kamkwamba is from Malawi. About 19 million people live in this African country.
Most people in Malawi work as farmers. They grow food for a living. Some crops farmers
grow are corn, soybeans, and potatoes.

William’s family grew corn. Each year, the family would harvest 15=20 bags of corn. These
bags of corn were the food they ate for the rest of the year. They.would grind or powder the
corn and use it to make food.

e After reading section 1, ask the students, What are some key words in section 1?
(Malawi, William, farmer)

e Have students write the main idea or a summary statement for this section using the
keywords (e.g., William is from Malawi, which is a country of farmers).

What are some keywords in Section 1?

Using the keywords, write a summary sentence for Section 1:

e Teacher and students read section 2 together. The teacher can choral read
(everyone reads together), whip read (each student reads a sentence until the end of
the section), or read and leave out words for students to fill in.

In the year 2000, William’s father harvested just three bags of corn. That was a very difficult
year for them. The family ate just one meal a day to make the corn last longer.

That year, William had to drop out of high school. His parents did not have the money to
pay for it. William hoped he could go back to school the next year if the corn harvest was
good, and his parents had more money.

He did not want to fall behind his classmates though. So, William began to spend time at the
school library. The books in the school library were in English. William did not know much
English. He could not understand the science books he wanted to read.
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e After reading section 2, ask the students, What are some key words in section 2?
(e.g., William, harvest, drop out, money)

e Have students write the main idea or a summary statement for this section using the
keywords (e.g., Due to the poor harvest, William had to drop out of school. Or
William’s family had a poor harvest and had no money to send him to school).

Section 3

e Teacher and students read section 3 together. The teacher can choral read
(everyone reads together), whip read (each student reads a sentence until the end of
the section), or read and leave out words that students fill in.

William began to study the diagrams in the science books. He learned the.meanings of
English words in the diagrams or images. That helped him understand.the pictures better.

One day, William came across a book about wind energy. It had.awpicture.of windmills on it.
When William learned that he could create electricity from the wind, he was excited! The
wind was free!

William decided to build a windmill to help his father water his crops and to create
electricity for their house. Most people in Malawi'had no electricity in their homes. So, this
was a great idea.

However, William did not have any money'te'buy the materials he needed. This 14-year-old
chap did not give up. He kept thinking of ways to build his windmill.

e After reading section 3, ask the students, What are some key words in section 3?
(e.g., idea, diagrams;electricity)

e Have students write the main idea or a summary statement for this section using the
keywords (e.g4Studying the diagrams in books gave William an idea to create
electricity. Or The diagrams gave William an idea to create electricity).

Section 4
e Students read this section in pairs. Student one reads the first paragraph and student
two follows along. Students switch roles for each paragraph.
e Teacher monitors and provides feedback.
e If working one-on-one, teacher and student take turns reading each paragraph.

William found his materials at a scrap metal yard. This was a place where people dumped
old or broken items such as old TVs. William picked many items of scrap metal and used

them to build his first windmill.

The windmill sat atop a tall frame made of wooden poles. William’s windmill began to
create electricity! Soon, William’s family were able to power some lamps in their house.

People began to notice. Slowly, William started to become popular.
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Today, William is known in many countries. He travels and shares his story with students. He
wrote a book, and Hollywood has made a movie that shows how he built his windmill.

e After reading section 4, ask the students, What are some key words in section 4?
(e.g., windmill, famous, electricity)

e Have students write the main idea or a summary statement for this section using the
keywords (e.g., William became famous for creating electricity from his windmill).

Lexile: 610-800L
Word Count: 443

Corrective Feedback

WORD READING
If students make an error in reading a word, isolate each phoneme/syllable, and blend the
word. Say:

That’s not quite right. Remember a-t together make the sound /fat/What sound? [Wait for
student response] That’s right /at/. The word is /ch//a/ /t/ chat. What word? [Wait]

If the word is a sight word or an irregular word, say the word out loud and have the student
repeat after. That word is electricity. What word?

COMPREHENSION
If a student fails to identify the keyword or the main idea statement, teachers need to
model identifying the keywords and writing the main idea statement.




Reading Comprehension

Activity T

Read the sections and discuss the questions.

William Kamkwamba

Section 1

William Kamkwamba is from Malawi.
About 19 million people live in this
African country. Most people in Malawi
work as farmers. They grow food for a
living. Some crops farmers grow are
corn, soybeans, and potatoes.

William’s family grew corn. Each year,
the family would harvest 15-20 bags
of corn. These bags of corn were the
food they ate for the rest of the year.
They would grind or powder the corn
and use it to make food.

What are some keywords in Section 1?

Using the keywords, write a summary sentence for Section 1:

Durham University



Reading Comprehension

Section 2

In the year 2000, William’s father harvested just three bags of corn. That
was a very difficult year for them. The family ate just one meal a day to
make the corn last longer.

That year, William had to drop out of high school. His parents did not have
the money to pay for it. William hoped he could go back to school the next
year if the corn harvest was good, and his parents had more money.

He did not want to fall behind his classmates though. So, William began to
spend time at the school library. The books in the school library were in
English. William did not know much English. He could not understand the
science books he wanted to read.

What are some keywords in Section 27

Using the keywords, write a summary sentence for Section 2:

Durham University
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Section 3

William began to study the diagrams in
the science books. He learned the
meanings of English words in the
diagrams or images. That helped him
understand the pictures better.

One day, William came across a book
about wind energy. It had a picture of
windmills on it. When William learned
that he could create electricity from the
wind, he was excited! The wind was free!

William decided to build a windmill to
help his father water his crops and to
create electricity for their house. Most
people in Malawi had no electricity in
their homes. So, this was a great idea.

However, William did not have any
money to buy the materials he needed.
This 14-year-old chap did not give up. He
kept thinking of ways to build his
windmill.

What are some keywords in Section 37
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Using the keywords, write a summary sentence for Section 3:

Durham University
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Section 4

William found his materials at a
scrap metal yard. This was a place
where people dumped old or broken
items such as old TVs. William
picked many items of scrap metal
and used them to build his first
windmill.

The windmill sat atop a tall frame
made of wooden poles. William’s
windmill began to create electricity!
Soon, William’s family were able to
power some lamps in their house.

People began to notice. Slowly,
William started to become popular.

Today, William is known in many
countries. He travels and shares his
story with students. He wrote a
book, and Hollywood has made a
movie that shows how he built his
windmill.

What are some keywords in Section 47

Using the keywords, write a summary sentence for Section 4:

Durham University
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Grade-level Reading Comprehension (15-17 minutes)

We’ll be re-reading the passage about William Kamkwambe. After reading each section, we
will answer some comprehension questions.

Section 1
e Students read in pairs. Student 1 reads paragraph one and student 2 follows.
Students switch roles until the end of section 1.
e For students who have severe word reading disabilities consider providing them
access to the audio files.

William Kamkwamba is from Malawi. About 19 million people live in this African country.
Most people in Malawi work as farmers. They grow food for a living. Some crops farmers
grow are corn, soybeans, and potatoes.

William’s family grew corn. Each year, the family would harvest 15<20 bags of corn. These
bags of corn were the food they ate for the rest of the year. They-would.grind or powder the
corn and use it to make food.

e Teacher reads the first question and models a think-aloud. For instance, the teacher
says, It says here in passage one that most people.in Malawi are farmers. So, my
answer for question 1 is farmers.

e Teacher asks a student to read question 2. He/she asks the group for the answer and
its source.

e [f students can’t answer or provide an incorrect answer, guide them to the
paragraph where the answer is located. Have them re-read that paragraph and then
answer the question.

Q1. What do most people innlMalawi do for a living? (They farm, or They are farmers, or They
grow crops).

Q2. How did William’s family make food? (They ground the corn to a powder).

Section 2
e Students whisper read this section independently.
e Teacher monitors and provides guidance as needed.

In the year 2000, William’s father harvested just three bags of corn. That was a very difficult
year for them. The family ate just one meal a day to make the corn last longer.

That year, William had to drop out of high school. His parents did not have the money to
pay for it. William hoped he could go back to school the next year if the corn harvest was
good, and his parents had more money.
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He did not want to fall behind his classmates though. So, William began to spend time at the
school library. The books in the school library were in English. But William did not know
much English. He could not understand the science books he wanted to read.

e Teacher asks a student to read question 3. He/she asks the group for the answer and
its source.

e If students can’t answer or provide an incorrect answer, guide them to the
paragraph where the answer is located. Have them re-read that paragraph and then
answer the question.

Q3. Why did William drop out of high school? (His family had no money, His family had a
poor harvest, and they had no food and money)

Section 3
e Students whisper read this section independently.
e Teacher monitors and provides guidance as needed.

William began to study the diagrams in the books. He learned the meanings of English
words in the diagrams. That helped him understand the pictures better.

One day, William came across a book about wind energy..It had a picture of windmills on it.
When William learned that he could create electricity from the wind, he was excited! The
wind was free!

William decided to build a windmill to help his father water his crops and to create
electricity for their house. Most people inMalawi had no electricity in their homes. So, this
was a great idea.

However, William did not have any money to buy the materials he needed. This 14-year-old
chap did not give up. He Kept/thinking of ways to build his windmill.

e Teacher asks a student to read question 4. He/she asks the group for the answer and
its source. Repeatthe process for question 5.

e |If students can’t answer or provide an incorrect answer, guide them to the
paragraph where the answer is located. Have them re-read that paragraph and then
answer the question.

Q. 4 Where did William find pictures of windmills? (In a book)
Q. 5 Why did William decide to build a windmill? (To create electricity)

Section 4
e Students whisper read this section independently.
e Teacher monitors and provides guidance as needed.
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William found his materials at a scrap metal yard. This was a place where people dumped
old or broken items such as bicycles. William picked many items of scrap metal and used
them to build his first windmill.

The windmill sat atop a tall frame made of wooden poles. William’s windmill began to
create electricity! Soon, William’s family were able to power some lamps in their house.

People began to notice. Slowly, William started to become popular.

Today, William is known in many countries. He travels and shares his story with students. He
wrote a book, and Hollywood has made a movie that shows how he built his windmill.

e Teacher asks a student to read question 6. He/she asks the group for the answer and
its source.

e Teacher reads Q7 and waits for students to write their responses. Teacher provides
corrective feedback if needed.

e If students can’t answer or provide an incorrect answer, guide them to the
paragraph where the answer is located. Have them re-read that paragraph and then
answer the question.

Q. 6 How did William become popular? (He built a windmill that created electricity).

Q7. In your own words, write what you think was the most important idea about William’s
story. (Answers will vary)




Reading Comprehension

Activity 2

Read the sections and discuss the questions.

William Kamkwamba

Section 1

William Kamkwamba is from Malawi. About 19 million people live in this
African country. Most people in Malawi work as farmers. They grow food
for a living. Some crops farmers grow are corn, soybeans, and potatoes.

William’s family grew corn. Each year, the family would harvest 15-20 bags

of corn. These bags of corn were the food they ate for the rest of the year.
They would grind or powder the corn and use it to make food.

Q1. What do most people in Malawi do for a living?

Q2. How did William's family make food?

Durham University
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Section 2

In the year 2000, William’s father harvested just three bags of corn. That
was a very difficult year for them. The family ate just one meal a day to
make the corn last longer.

That year, William had to drop out of high school. His parents did not have
the money to pay for it. William hoped he could go back to school the next
year if the corn harvest was good, and his parents had more money.

He did not want to fall behind his classmates though. So, William began to
spend time at the school library. The books in the school library were in
English. But William did not know much English. He could not understand
the science books he wanted to read.

Q3. Why did William drop out of high school?

Section 3

William began to study the diagrams in the science books. He learned the
meanings of English words in the diagrams or images. That helped him
understand the pictures better.

One day, William came across a book about wind energy. It had a picture
of windmills on it. When William learned that he could create electricity
from the wind, he was excited! The wind was free!

William decided to build a windmill to help his father water his crops and
to create electricity for their house. Most people in Malawi had no
electricity in their homes. So, this was a great idea.

However, William did not have any money to buy the materials he needed.
This 14-year-old chap did not give up. He kept thinking of ways to build his
windmill.

Durham University
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Q4. Where did William find pictures of windmills?

Q5. Why did William decide to build a windmill?

Section 4

William found his materials at a scrap metal yard. This was a place where
people dumped old or broken items such as old TVs. William picked many
items of scrap metal and used them to build his first windmill.

The windmill sat atop a tall frame made of wooden poles. William’s
windmill began to create electricity! Soon, William’s family were able to
power some lamps in their house.

People began to notice. Slowly, William started to become popular.
Today, William is known in many countries. He travels and shares his story

with students. He wrote a book, and Hollywood has made a movie that
shows how he built his windmill.

Q6. How did William become so popular?

Q7. In your own words, write what you think was the most important
idea about William's story?

Durham University
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Grade-level Reading Comprehension (18 minutes)

We’ll be reading about Anne Frank. As we read underline any word you don’t understand. At
the end of each section, we will stop and identify some keywords and write the main idea for
each section. My turn to read first.

Section 1
e Teacher reads section one. Students follow along on their sheets.

Anne Frank was born in Germany in June 1929. She was Jewish. Sadly, Anne would not live
to see her 16™ birthday. Anne, and a million more Jewish children, died during World War 1.

From birth to the age of four, Anne lived in a city called Frankfurt in Germany. In 1933,
Anne’s father Otto got a job in the Netherlands. At that time, it was getting hard for Jews to
live in Germany under the Nazi party led by Adolf Hitler. So, Otto Frank.took the job in
Amsterdam, the capital city of the Netherlands. He went alone at first.

Within a year, Anne had joined Otto in Amsterdam along with her mother.and older sister.
Anne began school and a few years passed without problems.

e After reading section 1, ask the students, What are some key words in section 17?
(Anne, Amsterdam/Germany, Nazi/Adolf)

e Have students write the main idea or a summary statement for this section using the
keywords (e.g., Anne and her family’had to move from Germany because of the Nazi

party).

Section 2

e Teacher and students read section 2 together. Teacher can choral read (everyone
reads together), whipread (each student reads a sentence until the end of the
section), or read.and leave out words for students to fill in.

In 1940, the'Germans took over the Netherlands. Soon, they began to make life difficult for
the Jews who lived there. Anne was forced to move to a Jewish school. Her family and the
other Jews were not allowed to leave the city. Two years went by with life getting
increasingly difficult for the Franks.

InJune 1942, Anne turned 13 and got a diary as a birthday present. About two weeks later,
the Franks went into hiding when Anne’s sister was ordered by force to go to a Nazi work
camp. The Germans sent thousands of Jews to work camps. In these camps, the Jews were
forced to work hard under tough or difficult conditions.

Anne began writing in her diary soon after she got it. When the family went into hiding,
Anne took her diary with her. The family hid in a secret apartment in her father’s office
building.
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e After reading section 2, ask the students, What are some key words in section 2?
(e.g., forced, hiding, secret, Nazi)

e Have students write the main idea or a summary statement for this section using the
keywords (e.g., Anne and her family were forced to hide from the Nazis in a secret
apartment).

Section 3

e Teacher and students read section 3 together. Teacher can choral read (everyone
reads together), whip read (each student reads a sentence until the end of the
section), or read and leave out words for students to fill in.

A few days later, the Franks were joined in their hiding place by another family. Anne was
glad to have new people to talk to. For two years, the Franks stayed hidden orout of sight.
Only four of Otto’s workers knew about this hiding place. They got the Franks food and
other supplies and shared the latest news. Through the two years-of hiding, Anne wrote in
her diary. She mostly wrote about what happened in the secret apartment.

Anne and the others were found by the Germans in August 1944. Within a month, the
Franks were on a train to a work camp in Poland. There, the family was separated. In a few
months, Anne and her sister were moved again to'a work camp in Germany. It was at this
camp that Anne became ill and died.

Otto was the only one who lived. When the Germans lost the war, Otto was rescued from
the German work camp. One of his.workers gave him Anne’s diary. After some thought,
Otto published it in 1947. In her diary, Anne had written of her dream to become a writer.
By publishing her diary, Otto made her dream come true.

e After reading section 3, ask the students, What are some key words in section 3?
(e.g., diary, work-camp, died)

e Have students writé the main idea or a summary statement for this section using the
keywords (e.g.,JAnne Frank died at a German work camp, but her father published
her diary to make her dream come true).

Lexile: 610-800
Word Count: 478

Corrective Feedback

WORD READING

If students make an error in reading a word, isolate each phoneme/syllable, and blend the
word. Say:

That’s not quite right. Remember a-t together make the sound /at/. What sound? [Wait for
student response] That’s right, /at/. The word is /ch//a/ /t/ chat. What word? [Wait]
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If the word is a sight word or an irregular word, say the word aloud and have the student
repeat after. That word is electricity. What word?

COMPREHENSION
If a student fails to identify the keyword or the main idea statement, teachers need to
model identifying the keywords and writing the main idea statement.




Reading Comprehension

Activity 1

Read the sections and discuss the questions.

Anne Frank

Section 1

Anne Frank was born in Germany in June 1929. She was Jewish. Sadly,
Anne would not live to see her 16th birthday. Anne, and a million more
Jewish children, died during World War Il.

From birth to the age of four, Anne lived in a city called Frankfurt in
Germany. In 1933, Anne’s father Otto got a job in the Netherlands. At the
time, it was getting hard for Jews to live in Germany under the Nazi party
led by Adolf Hitler. So, Otto Frank took the job in Amsterdam, the capital
city of the Netherlands. He went alone at first.

Within a year, Anne had joined Otto in Amsterdam along with her mother

and older sister. Anne began school and a few years passed without
problems.

What are some keywords in Section 1?

Using the keywords, write a summary
sentence for Section 1:

Durham University
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Section 2

In 1940, the Germans took
over the Netherlands. They
soon began to make life
difficult for the Jews who
lived there. Anne was forced
to move to a Jewish school.
Her family and the other Jews
were not allowed to leave the
city. Two years went by with
life getting increasingly
difficult for the Franks.

In June 1942, Anne turned 13 and got a diary as a birthday present. About
two weeks later, the Franks went into hiding when Anne’s sister was
ordered by force to go to a Nazi work camp. The Germans sent millions of
Jews to work camps. In these camps, the Jews were forced to work hard
under tough or difficult conditions.

Anne began writing in her diary soon after she got it. When the family

went into hiding, Anne took her diary with her. The family hid in a secret
apartment in her father’s office building.

What are some keywords in Section 27

Using the keywords, write a summary sentence for Section 2:

Durham University
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Section 3

A few days later, the Franks were joined in their hiding place by another
family. Anne was glad to have new people to talk to. For two years, the
Franks stayed hidden or out of sight. Only four of Otto’s workers knew
about this hiding place. They got the Franks food and other supplies and
shared the latest news. Through the two years of hiding, Anne wrote in her
diary. She mostly wrote about what happened in the secret apartment.

Anne and the others were found by the Germans in August 1944. Within a
month, the Franks were on a train to a work camp in Poland. There, the
family was separated. In a few months, Anne and her sister were moved
again to a work camp in Germany. It was at this camp that Anne became ill
and died.

Otto was the only one who lived. When the Germans lost the war, Otto
was rescued from the German work camp. One of his workers gave him
Anne’s diary. After some thought, Otto published it in 1947. In her diary,
Anne had written of her dream to become a writer. By publishing her diary,
Otto made her dream come true.

What are some keywords in Section 37

Using the keywords, write a summary sentence for Section 3:

Durham University
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Grade-level Reading Comprehension (15-17 minutes)

We’ll be re-reading the passage about Anne Frank. After reading each section, we’ll answer
some comprehension questions.

Anne Frank
Section 1
e Students read in pairs. Student 1 reads paragraph one and student 2 follows.
Students switch roles until the end of section 1.
e For students who have severe word reading disabilities consider providing them
access to the audio files.

Anne Frank was born in Germany in June 1929. She was Jewish. Sadly, Anne would not live
to see her 16™ birthday. Anne, and a million more Jewish children, died during World War 1.

From birth to the age of four, Anne lived in a city called Frankfurt in Germany. In'1933,
Anne’s father Otto got a job in the Netherlands. At that time, it:was getting hard for Jews to
live in Germany under the Nazi party led by Adolf Hitler.

So, Otto Frank took the job in Amsterdam, the capital city of the Netherlands. He went
alone at first. Within a year, Anne had joined Otto in Amsterdam along with her mother and
older sister. Anne began school and a few years passed without problems.

e Teacher reads the first question. Models a think aloud. For instance, teacher says, It
says here in paragraph one thatfirst Otto and then Anne moved to Amsterdam in the
Netherlands. So, my answer for question 1 is Amsterdam/Netherlands. [Point to the
location in the passage where the information is located].

e Teacher asks a student to read question 2. He/she asks the group for the answer and
its source.

e If students can’t answer or provide an incorrect answer, guide them to the
paragraph where the answer is located. Have them re-read that paragraph and then
answer the question.

Q1. Where did Anne and her family move to? (Amsterdam/Netherlands)

Q2. Why did Anne and her family leave Germany? (The Nazis were making it hard for the
Jews to live in Germany).

Section 2
e Students whisper read this section independently.
e Teacher monitors and provides guidance as needed.

In 1940, the Germans took over the Netherlands. Soon, they began to make life difficult for
the Jews who lived there. Anne was forced to move to a Jewish school. Her family and the
other Jews were not allowed to leave the city. Two years went by with life getting
increasingly difficult for the Franks.
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InJune 1942, Anne turned 13 and got a diary as a birthday present. About two weeks later,
the Franks went into hiding when Anne’s sister was ordered by force to go to a Nazi work
camp. The Germans sent millions of Jews to work camps. In these camps, the Jews were
forced to work hard under tough or difficult conditions.

Anne began writing in her diary soon after she got it. When the family went into hiding,
Anne took her diary with her. The family hid in a secret apartment in her father’s office
building.

e Teacher asks a student to read question 3. He/she asks the group for the answer and
its source.

e [f students can’t answer or provide an incorrect answer, guide them to the
paragraph where the answer is located. Have them re-read that paragraph and then
answer the question.

Q3. Who was forced to go to a work camp? (Jews and/or Anne’s sister)

Section 3
e Students whisper read this section independently.
e Teacher monitors and provides guidance as needed.

A few days later, the Franks were joined in their hiding place by another family. Anne
was glad to have new people to talk to. For two years, the Franks stayed hidden or out
of sight. Only four of Otto’s workers knew about this hiding place. They got the Franks
food and other supplies and shared the latest news. Through the two years of hiding,
Anne wrote in her diary. She mostly wrote about what happened in the secret
apartment.

Anne and the others were found by the Germans in August 1944. Within a month, the

Franks were on a train to.a work camp in Poland. There, the family was separated. In a
few months, Anne.and her sister were moved again to a work camp in Germany. It was
at this camp'that Annebecame ill and died.

Otto was the only one who lived. When the Germans lost the war, Otto was rescued
from the German work camp. One of his workers gave him Anne’s diary. After some
thought, Otto published it in 1947. In her diary, Anne had written of her dream to
become a writer. By publishing her diary, Otto made her dream come true.

e Teacher asks a student to read question 4. He/she asks the group for the answer and
its source. Repeat the process for questions 5 and 6.

e [f students can’t answer or provide an incorrect answer, guide them to the
paragraph where the answer is located. Have them re-read that paragraph and then
answer the question.

Q. 4 How long did Anne hide in the secret place? (2 years)

Q. 5 Where did Anne die? (At a work camp / In Germany)
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Q.6 What was Anne’s dream? (To become a writer)

e Discussion Question: Ask students the below question and discuss orally
In your own words, what do you think was the most important idea about Anne’s story?
(Answers will vary)




Reading Comprehension

Activity 2

Read the sections and discuss the questions.

Anne Frank
Section 1

Anne Frank was born in Germany in June 1929. She was Jewish. Sadly,
Anne would not live to see her 16th birthday. Anne, and a million more
Jewish children, died during World War Il.

From birth to the age of four, Anne lived in a city called Frankfurt in
Germany. In 1933, Anne’s father Otto got a job in the Netherlands. At the
time, it was getting hard for Jews to live in Germany under the Nazi party
led by Adolf Hitler. So, Otto Frank took the job in Amsterdam, the capital
city of the Netherlands. He went alone at first.

Within a year, Anne had joined Otto in Amsterdam along with her mother

and older sister. Anne began school and a few years passed without
problems.

Q1. Where did Anne and her family move to?

Q2. Why did Anne and her family leave Germany?
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Section 2

In 1940, the Germans took over the Netherlands. They soon began to make
life difficult for the Jews who lived there. Anne was forced to move to a
Jewish school. Her family and the other Jews were not allowed to leave the
city. Two years went by with life getting increasingly difficult for the
Franks.

In June 1942, Anne turned 13 and got a diary as a birthday present. About
two weeks later, the Franks went into hiding when Anne’s sister was
ordered or forced to go to a Nazi work camp. The Germans sent thousands
of Jews to work camps. In these camps, the Jews were forced to work hard
under tough or difficult conditions.

Anne began writing in her diary soon after she got it. When the family went

into hiding, Anne took her diary with her. The family hid in a secret
apartment in her father’s office building.

Q3. Who was forced to go to a work camp?
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Section 3

A few days later, the Franks were joined in their hiding place by another
family. Anne was glad to have new people to talk to. For two years, the
Franks stayed hidden or out of sight. Only four of Otto’s workers knew
about this hiding place. They got the Franks food and other supplies and
shared the latest news. Through the two years of hiding, Anne wrote in her
diary. She mostly wrote about what happened in the secret apartment.

Anne and the others were found by the Germans in August 1944. Within a
month, the Franks were on a train to a work camp in Poland. There, the
family was separated. In a few months, Anne and her sister were moved
again to a work camp in Germany. It was at this camp that Anne became ill
and died.

Otto was the only one who lived. When the Germans lost the war, Otto was
rescued from the German work camp. One of his workers gave him Anne’s
diary. After some thought, Otto published it in 1947. In her diary, Anne had
written of her dream to become a writer. By publishing her diary, Otto
made her dream come true.

Q4. How long did Anne hide in the secret place?

Q5. Where did Anne die?

Q6. What was Anne's dream?
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We want to hear from you.

Thank you for downloading our lessons. We hope the lessons have
a positive impact on your students' reading-related outcomes.

As you implement these lessons, we'd love to hear your thoughts.
Your feedback can help us make our lessons more accessible and
improve teachers' and students’ experiences.

Please click the below link or scan the QR code to access the
feedback form.

https://www.readingresourcecentre.org/contact
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